Validating Questions for Outcomes-Based Authentic Assessment*


Validating questions are intended to be used to facilitate the college instructor’s move from the traditional teaching paradigm to the standards-based/outcomes-based paradigm NCATE now embraces.  They represent the process of nesting or embedding standards throughout the teaching-learning process as evidenced most visibly in candidate assessments.

( For Standards and Instructional Objectives:

1. Is each standard clearly associated with at least one instructional objective?  I. e., Are the instructional objectives derived from the standards?

2. Does each instructional objective explicitly state the instrumental knowledge  (concepts, principles, ideas) the candidate is engaging (learning)?

3. Does each instructional objective clearly reference the problematic situation in which the student will apply the knowledge to solve or resolve the problem?

E.g.:  CORRECT-- TSW use the concept of barometric pressure to predict three-day weather conditions as a TV meteorologist in a role-playing assignment.

E.g.:  INCORRECT-- TSW understand barometric pressure. . .

(Note: While explicitly behavioral, these kinds of instructional objectives are not based upon the standards for formal behavioral objectives popularized years ago by Bloom, Popham, and others.)
( For Assessment Assignments:

1. Does the assignment create a problematic situation to solve or resolve? 

2. Valid: Does the assignment absolutely require the use of the knowledge identified in the instructional objectives?  I.e., Does it require students to show clearly that they know how to apply the knowledge, to demonstrate they know how, where, and when to use it?

3. Authentic: Is the assignment real-world-like?  Does it require the student to use and apply the knowledge as it is authentically used in the real world?

( For Summative Assessment of Candidate Performance:

1. Scope: Do the assessments cover all concepts embedded in the instructional objectives?

2. Valid: Do all of the assessment assignments absolutely require the performance application of the knowledge identified in the instructional objectives?  I.e., Are they asked to "drive the car" so to say?

3. Is an analytic rubric or a holistic rubric most appropriate and efficient to use for this assessment assignment?

4. Does the rubric rigorously adhere to the intentions of the instructional objectives as the criteria forming the rubric?   

4. Are you assessing what is in the instructional objectives and only what is in the instructional objectives?   I.e., If you are assessing it, it must have an instructional objective
.

5. Is the rubric given to the students in advance of the assessment?

( For Standardized Test Preparation:

1. Construction of Meaning: Are there post-assessment activities directly related to giving the candidates the opportunity to connect what they did in the class in general and in the assessment activities in particular to how that same knowledge may be formatted on Praxis or other relevant licensure tests?  E.g., A post-assignment discussion, a reflective session that deals with how and why the students approached the assignment as they did and how that approach might play out in taking a licensure test.

� Assessment rubrics that score such things as grammar, punctuation, and spelling are fine, but they need to be included in the course instructional objectives.








*Adapted from Nesting Standards in Thematic Instruction. Randy L. Hoover & Kathy M. Shook (2005)

